28

Community College of Philadelphia
Course Title:




Foundations of Education for 









Middle and Secondary Years
Course Number:



ED 201
Course Description:
Foundations of education in the middle and secondary years are examined from socio-cultural, historical and philosophical perspectives. Current trends and contemporary issues in education are discussed and adolescent development is explored.  A 20-hour field experience is embedded in the course.
Prerequisite:




ENGL 101 which may be taken concurrently
Placement level



English Level V; no math placement level

Schedule:




3-0-2-3
Course Writer:



Marcia G. Epstein
Course Facilitator:



Vijay Chauhan
Date: 





March 2, 2011
A. Course Description

Theories of education in the Middle and Secondary Years are examined from socio-cultural, historical and philosophical perspectives. Current trends and contemporary issues in education are discussed and adolescent development is explored.  A 20-hour field experience is embedded in the course.
B. Rationale

Education 201, Introduction to Education, has been offered since 1965 when the Community College of Philadelphia first opened its doors.  A field experience was added to the course in 1994.  However, when a new course, Education 202: Introduction to Education Field Experience was added to the Education Curriculum in 1996, the field experience component of Education 201 was taken out of the course. The revised Education 201, will have embedded a 20-hour field experience component as part of the 40 hours of Stage 1 Observation and Exploration required by the State for Middle Level Grades 4 – 8 teacher preparation. Students in the Middle Level (4-8) Curriculum will do their field placement in a Middle School, whereas students in the Secondary Education Options (Math/Science and Humanities/Citizenship) will do their fieldwork in Secondary classrooms.

Historically, this course has been required for students in Early Childhood Education, Education-Elementary Option and two Secondary Education Options.  These programs have been revised and now this course will only be required for students in Education: Middle Level (4th to 8th Grades) and the two Secondary Education Options.  Hence the focus of this course will be on middle and secondary education.  


The course is being revised and re-named, Foundations of Education for Middle   and Secondary Years. This revision conforms to Pennsylvania Department of Education  teacher certification guidelines included in Chapter 49.  

Education 201 is an important foundation course for higher-level courses in education at transfer institutions. This course will offer students of middle   and secondary years historical information about the foundations of public education in America and contemporary issues challenging the profession. In addition, because education occurs in a diverse society, it is important to consider the effects of social and cultural practices, including variations in beliefs, traditions, and values relating to learning across and within cultures including parent-child interaction styles and discipline. Education 201 will also help students understand how issues of class, race, and gender manifest themselves in Middle Level and Secondary classrooms.  Thus it fulfills the College’s Mission Statement to help students develop, “greater appreciation of their own cultural background and experience… awareness and appreciation of a diverse world where all are interdependent; heightened curiosity and active interest in intellectual questions and social issues.”
C. Course Goals/Student Learning Outcomes 

This course will offer an overview of the field of education to prospective teachers in Education: Middle Level (4th -8th grades) and to those who want to learn about education to become educated citizens.  Upon successful completion of this course, students will be able to:

l. Describe the career path to teacher certification in the state of Pennsylvania.
2. Recognize and describe the social, cultural, political, and economic forces such as poverty affecting middle and high school students. 

3. Explain the influences of significant historical and philosophical theories upon 
contemporary 
educational practices including the middle and secondary school 
movement and its evolving philosophy.
4. Identify and recognize various curriculum models used in middle and secondary schools.

5. Explain the needs of diverse student populations and articulate the potential 
impact of culture on one’s own beliefs, values, and behaviors.
6.  Discuss the challenges and benefits of inclusive classrooms, differentiating instruction, and federal mandates relating to Special Education in middle schools and high schools.

7. Explain the basic principles and strategies of classroom management. 


8.  Identify the legal mandates impacting teachers’ roles, practices and 
responsibilities, as well as protections for students with special needs and their 
families.
9. Describe standards of ethical behavior and professionalism as outlined in the PA Code of Professional Practice for Teachers.
D. Planned Sequence of Topics

Given below is a sample sequence of topics.  Future instructors could revise the sequence or the time allotted to particular topics; however, they must include essential topics mentioned in the student learning outcomes above.  

Sequence of Topics
1. The teacher as a professional: understanding teaching as a profession in middle school and high school
2. Social, cultural, political and economic forces such as poverty affecting middle and secondary students
3. Governance, funding, and school reform
4. Historical origins of public education in America: Locke, Rousseau, Froebel and Mann 
5. Jean Jacques Rousseau: Emile
6. Philosophical perspectives and their influence on contemporary educational practices
7. Young adolescents: development and issues
8. Social identity and gender development in middle and secondary students
9. Dynamics of ethnicity and race in the middle and secondary school
10. The structure and curricula models in middle and high schools 
11. Classroom management: strategies and techniques in middle and high school students
12. Exceptional learners
13. Planning, implementing, and assessing instruction  
14. Parents, families and community members: partners and resources  
15. Final presentations of field experiences
E. Student Learning Activities

Students participate in numerous activities, including lecture with discussion, interview, small group work, debate, video/films, and guest speakers. Just as there is no single best way to teach adolescents, there is no single best way to teach college students.    Instead, teachers must use a variety of teaching and learning approaches. (Manning and Bucher, 2009) A description of various activities that could be used in this course follows.  All of the examples given are for illustration purposes and future instructors can choose which of these to use.  Future instructors may also modify some of the examples given below provided that they still address all of the student learning outcomes listed above.   
Lecture with Discussion

Lecture with discussion will be used to explain ideas that are contained in reading material. The lecture will highlight the main points of the reading and then the instructor will be able to respond to student questions or comments.  School funding and finance is one topic that lends itself to a lecture with discussion. It evokes a great deal of comment due to the inequality in schools’ resources. As a prelude to the lecture and discussion of this topic, a video of a PBS special with Bill Moyers could be shown. Based on the book, Savage Inequalities: Children in America’s Schools by Jonathan Kozol, viewers see one suburban school with abundant resources in technology and equipment. This school is contrasted with a deteriorating inner city school which has insufficient funds to repair a leaky roof. Shown in conjunction with this topic, the video provokes a great deal of discussion. The topic of poverty and its implications for education and adolescent development also fits right into this discussion. 
Online scenarios

Using technology such as My Education Lab, students will be given scenarios of classroom issues that exist in middle and high schools. They will analyze and critique these for effective practices and solutions. A trend in education, the widespread use of technology, will be discussed. Other current trends in education, including distance learning, accountability, and assessment strategies are included.  In addition, topics such as teachers’ use of e-mail and the Internet to communicate with students and families might also be explored using online scenarios.  
Think/Pair Share

“Think/Pair Share” is another short activity which promotes student interest and engagement in a topic.  One Behavior Management strategy described by Thomas Gordon is called “Active Listening” and it calls for substituting “I messages” in communications for “You messages” in situations of conflict.  After the three parts of the Gordon system are described, some practice scenarios using the method can be given to students.  Students first give the situation some thought, then they pair with their neighbor to discuss ways to restate the response using “I” messages, and then they all share their responses with the class.  By pairing first with one other student before announcing one’s responses to the whole class, shy students who are reluctant to speak publicly may gain the confidence they need to speak in front of a larger group.  Middle school students and adolescents are frequently timid about speaking publicly and they worry about acceptance by peers (Powell, 2011). Pairing provides a safe environment in which to try out one’s ideas.  After pairing, students speak in front of the whole class, and responses are compared. This can increase students’ critical thinking skills and enhance self-confidence while enabling students to develop mastery of the concepts involved. This is a good example of modeling in ED 201 which can be used with middle school students.
Interview

At the beginning of the course, students interview a teacher (See Teacher Interview in Appendix A) and they write a report reflecting on the interview.

This activity helps students clarify notions about how teachers view their profession, the aspects of teaching they find most fulfilling, and those situations which could promote frustration for new teachers.  Sometimes students ask the teacher what advice s/he would give to the Superintendant of Schools.  Frequently, teachers give the students advice about how to get a job and how to be successful in it.

After the interviews are completed, a tally is made of the responses and a lively discussion typically ensues.  Discussing the interviews in the large group is critical because every teacher’s experiences and values are different and this allows for comparison so that students do not over generalize based on the interview they conducted with one teacher.  According to Innovation Abstractions, published by the National Institute for Staff and Organizational Development (NISOD) University of Texas at Austin, VOL XXII, No. 30, the interview paper also gives students experience writing papers that require documentation.  In addition to giving students an opportunity to see practical applications of course material, it offers opportunities to talk to people in professions they may wish to pursue.
Small Group Discussion

Small group discussion is another format that will be used regularly in this course. It engages students in the topic at hand and encourages participation by everyone in the group.  In the teacher interview mentioned above, there is a small group activity that takes place before the interview occurs.  It is helpful to have small groups of students make a list of questions they would like to ask the teacher they will be interviewing.  (Questions shown in Appendix A  Item B are sample questions that students have used in the past.) Students work together and each group presents its questions. Since each group will present a specific number of questions, the group will have to come to some consensus about which questions will be most helpful.   Small groups offer opportunities for more students to participate in a discussion and they provide “safety” to shy students as mentioned previously.  In this course, small group discussion could also revolve around topics of special concern to adolescents.  For example, strategies for preventing bullying and for stopping it could be discussed in a small group setting.  With a small number of students in a group, some students might share personal accounts of being a victim of a bullying attack.  They might not feel comfortable telling about it in a whole class setting but the safe environment of the small group makes the discussion less frightening.

Small groups could also be used to answer critical thinking questions based on readings done for class.  As the groups work on the questions, the teacher could circulate among the groups and help those students who are having problems with the material.
The Jigsaw Classroom

The Jigsaw Classroom approach was first created by Elliot Aronson in 1978 in Texas after court ordered school desegregation was followed by interracial fighting and hostility between students.  In this approach, active individual participation and group cooperation is necessary in order for the job to be completed satisfactorily.  The group product cannot be completed unless each member does his or her part, just like a jigsaw puzzle can’t be completed until all of the individual parts are included.  This method has been used to change initially hostile classroom environments into positive learning classrooms.   Working in this setting promotes active learning, as all students are involved in the transmission of the content to be learning.  This also takes a large task and breaks it down into manageable pieces.  

On the topic of social ills and their effects on middle school students and adolescents, the teacher could create four or five separate groups.  In each group, each student would be given one topic in which s/he would become an expert.  For example, students in each group could be assigned to the following topics:
· Poverty
· Teen Pregnancy
· Drugs and Alcohol
· Gender Identity Issues
· School Violence

After the students have learned their own material, students from other groups with the same topic get together and become an “expert” group. For example, all of the students who studied the issue of “poverty” come together and share their information about poverty. After all of the experts have shared their information and prepared a hand-out on their topic, they return to their original group and teach members of their group about poverty.  This jigsaw method breaks down a huge topic into smaller, manageable topics and it fosters critical thinking and organizational skills for the students in both the “Expert” groups and the “Learners” groups.  Research, such as the Community College Survey of Student Engagement, shows that small group activities increase students’ engagement with one another and has a positive impact on student outcomes.  
Guest Speakers


Speakers who have direct experience in schools can be a wonderful resource for the class. For example, a current principal who is a Community College of Philadelphia alumna has volunteered to speak to the class about her pathway to her current position as well as about the challenges of working with adolescents.  She has also discussed the strategies she has developed to help her students become good citizens and good learners. 
Debate 

The issue of NCLB (No Child Left Behind) is one that readily lends itself to this approach.  Using the Internet to get data about the positive and negative effects of NCLB, students can gather information about this federal legislation. For example, in groups they can prepare for a debate arguing about issues such as positive results on assessment tests or negative outcomes because of excessive pressure to make AYP (Adequate Yearly Progress).  When using activities that involve students gathering information from the Internet, future instructors are advised to include instruction on how to evaluate sources.  In fact, the PEHS department has created a document called, “Evaluating Internet Resources” which can be used for this purpose.  
Field Experience with Reflective Writing and Discussion:

A 20-hour field experience has been embedded in this course giving students the opportunity to observe classes in middle schools and secondary schools. To guide students’ reflections in their placement sites they will be given an outline before each visit listing topics they will be looking for during that observation.  Sample topics include:  preventing behavior problems, classroom management strategies, teacher expectations and the ways they are conveyed, classroom instruction, groupings for instruction, observation of social problems and how they impact student learning, special education and inclusive practices. During class, students will discuss highlights of student observations as well as issues and concerns that arose during the time at the placement site. Observations give students opportunities to link theories of education discussed in class with practice in the field. 
Writing Assignments and Examinations:

There will be a number of writing assignments connected to this course including the following samples:
I. Reflective Logs about the field experience which will be written after each of the five observations made.   The first log will include a description of the school, its physical environment, atmosphere, structure of the school, highlights of the visit to the classroom. Subsequent logs will relate to specific topics discussed in class such as groupings for work and how these affect affective as well as learning opportunities such as how the teacher conveys expectations to students.  Another issue for a log will relate to special education and inclusive practices and how schools and teachers implement best practices in inclusive classrooms. Classroom management issues and the strategies teachers of adolescents use to develop effective classroom environments will be the subject of another log.  Log entries will relate to various SLOs, for example one week students may be asked to write about classroom management (SLO 8) and another week they may be asked to write about special education and inclusion (SLO 7).  
II. Writing assignment based on the topic of philosophy: After having studied the philosophies of education that have guided the practice of education and continue to guide the practice of education today, please write about one philosophy that comes closest to your current beliefs and how it might impact your teaching. First sum up the main points about your philosophy. You should relate it to education: What would a teacher ascribing to this philosophy believe about teaching and learning, about knowledge, about students, about what is worth knowing? You will present this information to the class.  Please prepare a visual (poster and fact sheet) to hand out to your classmates.   Your fact sheet can have bullets for the main points.  This assignment relates directly to SLO 3.  
III. After having read Turning Points 2000: Educating Adolescents in the 21st  Century, describe five actions schools must take to create a positive learning experience for students.  Now connect this report to the school you are observing for your field experience.  In what ways does this school follow these principles?  Consider the following areas: teacher preparation, safe school environment, appropriate curriculum, and relationships to a caring community. Give specific examples to support your points.  This complex assignment relates to multiple SLOs including SLO 1 and 4.  
IV. The Teacher Interview is another writing assignment for this course. Please see Appendix A.  In this assignment, students will interview teachers about many aspects of their career and the teaching profession.  Because interviews are unstructured, the questions and responses will vary and different SLOs will be addressed during the interview.
F.   Required Text

In order to most closely align the textbook with the intended student learning outcomes, the faculty have created a customized book, which includes chapters from a foundations of education and chapters from an adolescent development text.  This has been done because many essential topics for this course were found in the Foundations of Education textbook by Donald Kauchak and Paul Eggen.  Other topics in the custom textbook come from other Pearson books on adolescent, middle and secondary schools.  Most foundations of education textbooks are not age specific and therefore do not include sufficient information relating to the developmental needs of adolescents.  
 
Instructors teaching this course may select alternative readings as long as they include the essential topics mentioned earlier and align them with the student learning outcomes. 
G.  Library Resources and Bibliography:

The Library Department Liaison has been consulted about the availability of the readings needed for this course. While many recommended books are currently available in the College library, the following are being ordered:   
Selected References
Davis, Gayle A., Jackson, Anthony (2000). Excerpt from Turning Points 2000: Educating Adolescents in the 21st Century. Reprinted with permission from Middle Ground, October 2000, National Middle School Association.  
Ferguson, Arnett (2000). Bad Boys: Public Schools and the Making of Black Masculinity.  Michigan: University of Michigan Press.
Friedman, Thomas. (2005). The World is Flat. New York: Picador.
Gollnick, Donna M. & Chinn, Philip Ca (1999) 8th ed. Multicultural Education in a Pluralistic Society. Upper Saddle River, N.J.: Pearson.
Kellough, Richard D. and Carjvzaa, Joanna (2009) Teaching in the Middle and Secondary Schools. Boston, MA: Pearson.
Valds, Guadalupe (1996). Con Respeto: Bridging the Distances Between Culturally Diverse Families and Schools. New York: Teachers College Press
H. Technological Resources

 
Students will use My Education Lab software accompanying the text at home or in the Student Academic Computing Center. No new software or hardware is required for this course. 

I. Assessment of Student Learning

Achievement of student learning outcomes will be assessed via a variety of direct and indirect measures as indicated in the table below.  All faculty teaching the course will use the following agreed upon measures.  

	SLO
	Measure

	l. Describe the career path to teacher certification in the state of Pennsylvania.

	Embedded test questions that ask students to describe the path to teacher certification.  

	2. Recognize and describe the social, cultural, political, and economic forces such as poverty affecting middle and high school students. 

	Embedded test questions that ask students to recognize and describe the ways in which poverty affects learning. 
In addition, many sections will give a writing assignment that asks students to choose a socio-cultural issue and describe its impact on education.  

	3. Explain the influences of significant historical and philosophical theories upon contemporary educational practices including the middle and secondary school movement and its evolving philosophy.
	A paper in which students explain a prominent educational philosophy and how this philosophy translates into teaching practice.

	4. Identify and recognize various curriculum models used in middle and secondary schools.


	Embedded test questions that ask students to recognize features of various curriculum models and to distinguish between models.

	5. Explain the needs of diverse student populations and articulate the potential impact of culture on one’s own beliefs, values, and behaviors.

	Essay in which students articulate how teachers can best serve diverse student populations including low income students, English language learners, exceptional learners, and gifted students.
Reflective essay in which students describe how their culture impacted on their own educational experiences and development as a teacher.  

	6.  Discuss the challenges and benefits of inclusive classrooms, differentiating instruction, and federal mandates relating to Special Education in middle schools and high schools.

	Reflective log entries in which students describe from an observer’s perspective the benefits and challenges of inclusive classrooms, differentiating instruction, and federal mandates relating to special education in middle schools and high schools.

Writing assignment about a landmark legal precedent related to inclusive education.  

	7. Explain the basic principles and strategies of classroom management. 



	Case studies in which students work in small groups to choose the classroom management strategy that would be most effective in solving a particular behavior problem, and provide a rationale for their choice.  
Embedded essay questions in which students have to read a case study, choose a classroom management strategy, and provide a rationale for their choice.  

Embedded multiple choice questions where students have to recognize features of various classroom management approaches.  

	8.  Identify the legal mandates impacting teachers’ roles, practices and 
responsibilities, as well as protections for students with special needs and their families.

	Embedded test questions where students answer factual questions about legal mandates and cases that represent significant legal precedents.  

	9. Describe standards of ethical behavior and professionalism as outlined in the PA Code of Professional Practice for Teachers.


	Embedded short answer questions where students have to apply the PA Code of Professional Practice for Teachers to simulated situations.  


Grading


Written Assignments: Typically, there will be three writing assignments given during the semester.  The assignments will include a teacher interview, a paper related to the topic of philosophy of education and the student’s emerging philosophy as a future teacher, and a paper relating to either Turning Points 2000 or a socio-cultural issue and its impact on education.

Exams:  There will be typically two exams during the semester, a mid-term exam and a final exam. The exams could consist of short answer questions and essays.  

Reflective Logs: Students will write reflective logs during the semester, based on their observations in the schools. The first journal will ask them to describe the school in terms of its physical environment, décor, atmosphere, dress of faculty and students, structure of the school, activity that occurred while they were observing in the classroom and highlights of the visit to the classroom. Subsequent journals will be linked to particular topics discussed in class, such as classroom management, exceptional learners and diversity in the classroom, and socio cultural issues and their impact on the classroom.    

The grade will be computed as follows although future instructors may adjust the percentages:



Writing Assignments:

30%




Exam Grades:


30%




Reflective Logs:

30%




Class Participation:

10%






-----------------------





Total:

           100%

J. Course Assessment


The course will be assessed in a number of ways. At the end of the semester, students will evaluate the course using the Department of Psychology, Education and Social Sciences course evaluation form. In addition, faculty will assess the course by using the departmental course evaluation form. (See Appendix C for sample evaluation forms).
K. Sample Syllabus
COMMUNITY COLLEGE OF PHILADELPHIA
FOUNDATIONS OF EDUCATION FOR MIDDLE YEARS AND ADOLESCENCE:  EDUCATION 201

Instructor:
MARCIA G. EPSTEIN

Semester:
FALL, 2011

Course Information
ED 201   Section 001 

M W F     
12:20 – 1:15 PM
CONTACT INFORMATION

Office : W3-8

Hours:  M W F:  1:30 – 3:30 PM Other times and days throughout the week may be arranged.

Phone:  215/751-8568  (Leave message on voice mail. Please identify this course and leave your phone number so I may return your call.)
Email: mepstein@ccp.edu
Psychology, Education, and Human Services Department Office: BR-21

Text Book:  Foundations of Education for Middle Years and Adolescence, a Customized Book (2010). Boston, MA.: Pearson.  

Kozol, J. (1991). Savage Inequalities. New York, N.Y.: Crown
SUPPORT SERVICES
The College offers students many support services at no additional cost.  The Counseling Center is located in W2-2. The Women’s Center is housed in the Winnet Student Life Building, Room S3-09.  The Center for Male Engagement is also located in the Winnet Student Life Building. In addition, there are several Learning Labs on campus where you can get tutoring in courses in which you need extra support.  The Center on Disability located in M1-22 offers services to students with physical, cognitive and/or psychological disabilities.  
COURSE DESCRIPTION
Theories of Education in the Middle and Secondary Years are examined from socio-cultural, historical and philosophical perspectives. Current trends and contemporary issues in education are discussed and  adolescent development introduced.  A 20-hour field experience is embedded in the course.
STUDENT LEARNING OUTCOMES

Upon successful completion of this course, students will be able to:


l. Describe the career path to teacher certification in the state of Pennsylvania.
2. Describe and discuss the social, political, cultural and economic forces such as poverty affecting middle and high school students. 

3. Explain the influences of significant historical and philosophical theories upon 
contemporary 
educational practices including the middle and secondary school 
movement and its evolving philosophy.

4. Evaluate the usefulness of different curriculum models in the middle and 

secondary schools.


5. Explain the needs of diverse student populations and articulate the potential 
impact of culture on one’s own beliefs, values, and behaviors.

6. Discuss the challenges and benefits of inclusive classrooms, differentiating 
instruction, and federal mandates relating to Special Education in middle schools and high schools.

7. Explain the basic principles and strategies of classroom management. 


8.  Describe the legal mandates impacting teachers’ roles, practices and 
responsibilities, as well as protections for students with special needs and their 
families.

9. Demonstrate knowledge of standards of ethical behavior and professionalism 
as outlined in the PA Code of Professional Practice for Teachers.


COURSE REQUIREMENTS
ATTENDANCE:

Regular attendance is essential in class and is required to successfully complete this course. Attendance will be taken each time the class meets. Excessive absences (5 or more) will result in a lowered final grade because class participation is an integral part of the course work.  Excessive absence of 6 or more classes will result in your being dropped from the course.  In this course you will be observing in a public, private, or charter school.  If you must be absent from the school placement, kindly phone the school and let them know that you will be absent. Please treat this assignment as you would treat a job; professional behavior is expected.  At the end of the semester, I will ask your cooperating teacher to fill out a brief attendance sheet describing your attendance at that school.  

If you drop the course, it is your responsibility to contact the Registrar’s Office prior to the deadline.  During this semester, the final date to drop courses without penalty of an “F” grade is Monday, November 22, 2011. 
LATENESS: Lateness is disruptive and is to be avoided.  Lateness (of less than half a class period) will be considered as a half absence.  Once a class is half over, a full absence will be recorded for that day. 

FIELD EXPERIENCE
During this class, you will complete a field experience in a public, private, parochial, or charter school.  As stated in the College Catalog Program Description, students whose behavior is viewed as inconsistent with professional standards may be dropped from the curriculum pending a departmental hearing. 

GRADING
Written Assignments: You will have three writing assignments during the course of the semester.  The assignments will include a teacher interview, a paper related to the topic of philosophy of education and your emerging philosophy as a future teacher, and a paper relating to either Turning Points 2000 or a socio-cultural issue and its impact on education
The three writing assignments will be worth 30 % of your final grade.
Exams:  There will be two exams during the semester, a mid-term exam and a final exam. Their formats consist of short answer questions and essays.  Together, they will count for 30% of your grade. 

Reflective Log: You will write 5 reflective logs during the semester. The logs are based on your observations in the schools. The first journal will ask you to describe the school in terms of its physical environment, décor, atmosphere, dress of faculty and students, structure of the school, activity that occurred while you were observing in the classroom and highlights of the visit to the classroom. Subsequent journals will be linked to particular topics we are discussing in class such as classroom management, exceptional learners and diversity in the classroom, and socio cultural issues and their impact on the classroom.  The reflective logs will be graded according to the rubric developed for logs and will count for 30% of your grade.
Class participation and attendance will count for 10% of your grade.  In summary, the grade is computed as follows:



Writing Assignments:

30%



Exam Grades:


30%



Reflective Logs:

30%



Class Participation:

10%






-----------------------




Total:

           100%
Education 201 is a course designed to help you explore your career plans with respect to a career in the field of education.  You will be expected to complete 20 hours of participant observation in a school.  The observation will serve as a testing ground for the theoretical material discussed in class. For future educators, there is no better teacher preparation than deliberately spending time in a classroom.  
EATING AND DRINKING

Treat this class as you would a professional assignment. As such, there is no eating or drinking permitted during the class.

CELL PHONES

Please turn off all cell phones when you enter the classroom. Do not place calls, receive them, or text message during the class.

DOCTOR APPOINTMENTS, MEDICAL EMERGENCIES
Please do not schedule routine check-ups with doctors and dentists during class time.  Emergencies are a different story and they require immediate attention.
Class Schedule  

Week 1. 
The teacher as a professional: Understanding teaching as a 



profession in middle school and high school
Week 2.
Social, economic, political, and cultural forces affecting middle 


and secondary students

Week 3.
Governance, funding, and school reform 





Paper on Social Issues due

Week. 4.
Historical origins of public education in America: Locke, 



Rousseau, Froebel and Mann 

Week 5. 
Jean Jacques Rousseau: Emile







Exam I

Week 6. 
Philosophical perspectives and their influence on contemporary 


educational practices






Reflective Log 1 due

Week. 7. 
Young adolescents: development and issues






Paper on Philosophy of Education due


Week 8. 
Social identity and gender development







Reflective Log 2 due

Week 9.
Ethnicity and race






Paper on Teacher Interview due

Week. 10.
The structure and curricula models in middle and high schools 






Reflective Log 3 due

Week 11.
Classroom management: Strategies and techniques in middle and 


high school students






Exam II

Week 12.
Exceptional learners






Reflective Log 4 due

Week 13. 
Planning, implementing, and assessing instruction
Week 14.
Parents, families and community members: partners and 



resources






Reflective Log 5  due

Week. 15.
Final presentations of field experiences
APPENDIX A






SAMPLE ASSIGNMENTS
a. After having studied the philosophies of education that have guided the practice of education today, please write about the philosophy that comes closest to your current beliefs about teaching and learning. First sum up the main points about your philosophy. Then you should relate it to education: What would a teacher ascribing to this philosophy believe about teaching and learning, about knowledge, about students, about what is worth knowing.  You will present this information to the class.  Please prepare a visual (poster and fact sheet) to hand out to your classmates.   Your fact sheet can have bullets for the main points.
b. Teacher Interview

The purpose of this assignment is to provide students with the opportunity to speak and interact with professionals who are already working in the field of education you plan to enter. I hope it will help clarify your feelings about a career in education.  The teacher who is selected to be interviewed will be asked specific questions about trends and practices that are currently being used in schools today. 
Directions: 
1. Your interview should begin with a narrative introducing your interviewee.  Listed below are examples of what should be in the introduction portion of the teacher interview: the educational experiences that prepared him/her to teach, the colleges(s) that the teacher attended, degrees attained, if the teacher is certified, steps taken to acquire certification.  This section should also include information about where the teacher is currently employed or worked if retired. Always ask open-ended questions (those which cannot be answered “yes” or “no”).   It is recommended that you make your last question, “Is there anything else you think I should know that I did not ask?”
2. Make connections from the textbook to your questions. It is important for you to read and connect questions to chapters relating to the teacher as professional, curriculum, philosophy of education, classroom management, and exceptional learners, diversity in the classroom. If the questions listed below don’t connect to the chapters as well as you would like them to, you may develop your own questions to relate to these chapters. Summarize by connecting what the observed teacher said to what you learned in the classroom.

3. Write up your interview using a question/answer format.  Boldface or underline your questions.  As a conclusion describe what you learned from your experience. 
 Sample Questions for Teacher Interview:
1. How do you accommodate a diverse group of learners in the classroom? Tell me about methods of differentiating instruction that you use and explain how they have or not have been helpful in supporting students in the learning process.
2. How many students do you have in your class?  How many of those students have IEPs (Individualized Education Programs)?  If you do not have students with IEPs in your class, how does your school support these exceptional learners?
3. How do you support students at risk in your classroom?  Explain the process that your school engages in to identify students at risk.  What services or programs are available at your school to support this student population?
4. Have you had any difficulties with classroom management? If so, what are some techniques that you have used to reduce those difficulties that would be useful for a new teacher entering the profession?
5. How has the implementation of NCLB affected your daily instructional practices?  (example: staying on a pacing schedule, using a standardized curriculum, making AYP, testing exceptional learners, etc.)
6. What do you wish your college or university had done to have better prepared you to face the reality of a classroom?
7. Did your expectations of teaching and classroom life match the reality that you faced once you were in the classroom? What was the biggest surprise you had?
8. What are the various methods of formal and informal assessments that you use in your classroom to evaluate student progress? (example: portfolio assessment, rubrics, etc.)
9. What are your “pet peeves” about your position?
10. Tell me about the methods of support that you received as a new teacher.  How does your school support newly appointed educators now?
11. What is your teaching philosophy?  How is it documented in your every day practices in the classroom?
12. How are the issues of diversity and multiculturalism communicated throughout the school and in your classroom?
13. Is the use of technology encouraged?  How many computers are there in your classroom?  Is there a computer lab in the school?
14. Describe the adequacy of supplies and teaching aids in your school.
15. Describe your satisfaction or lack thereof, with the curriculum that your school is currently using? What are its strengths and weaknesses?
16. How are parents encouraged to be involved in the life of the school?
17. What have been the most fulfilling aspects of your teaching career?

18. Is there anything else you think I should know that I did not ask? What else would you like me to know about a career in the field of education?




Rubric for the Teacher Interview
	Introduction and Interview Format
Q/A

	25 points

	Quality of student written report about teacher responses
(Summary: What did you learn from this assignment?)

	50 points

	(5) Text Connections
	25 points


	Total:
	100 points



APPENDIX B: Sample Exam
Name_______________________________________

Multiple Choice: Choose the one response that best completes the statement or answers the question.  Answer on separate score sheet provided. (60 Points)

l.  In middle childhood, gender segregation peaks in play. Gender segregation is 

    likely to occur in all of the following settings  EXCEPT:


a) crowded settings like playgrounds


b) lunchrooms


c) during publicly witnessed situations such as classroom work groups or 
choosing teams


d) school assembly programs

2. 
How does poverty place students at-risk of failure?


a)  hunger


b)  underfunded schools


c)  no computer equipment at home


d)   all of the above

3) 
Which of the following do school counselors provide for at-risk students?
a)  jobs
b)
parents
c)
drugs
d)
referrals

4)
Which of the following statements about poverty and learning is accurate?
a)
Many high-poverty schools exhibit diminished capacities to create educational opportunities for students.
b)
A basic link between poverty and learning does not exist.
c)
Communities with low-income families spend the same amount of tax dollars for education as do communities with high-income families.
d)
Students from low-income families start school at about the same time as students from high-income families.
5)
A federally funded program that is structured to improve academic performance and motivational levels of low-income high school students is:
a)
Title
b)
Upward Bound
c)
After School Matters
d)
Title I
6)
What prevents large numbers of children from participating in early intervention programs?
a)
parental apathy
b)
inconclusive research data
c)
lack of funding
d)
minimal public support
7)
The ability to keep students in school until they receive a high school diploma or an equivalency certificate is called:
a)
enrollment motivation
b)
the incentive rate
c)
the production rate
d)
holding power
8)
How do educational experiences of a student enrolled in a Title I school differ from other students’ experiences?
a)
The Title I student would be most likely pulled from the regular class to receive special services.
b)
Students not receiving Title I assistance would tutor those who were
c)
Title I students have the same educational experiences as other students
d)
The Title I student would attend a non-traditional school for half of the day.
9)
One way that schools can work to prevent Type II diabetes in children is to:
a)
improve the nutritional quality of food and beverages served and sold in schools
b)
cut out recess and physical education
c)
require students to bring lunches from home
d)
provide insulin to students that may be at-risk.
10)
What requires commercial website operators to get parental permission before collecting information about children under 13 years old?
a)
NEA Code of  Ethics
b)
Internet Privacy Act
c)
Children’s Website Safety Network
d)
Children’s Online Privacy Protection Act
11)
How can parents get more involved in their children’s schooling?
a)
make schools daycare centers
b)
join parental involvement programs
c)
require parents to volunteer   
d)
join PTA
12)
Schools have attempted to involve parents in the education of their children in all of the following ways except:
a)
having school open houses
b)
holding parent-teacher conferences
c)
organizing PTAs and PTOs
d)
opening school doors 24 hours per day
13)
What name is given to the collaborative effort between health or social services agencies and schools to offer a range of services for children and their families while reducing bureaucratic overhead?
a)
full-service schools
b)
alternative schools
c)
developmental schools
d)
supervised schools
14)
The most likely penalty for teachers who fail to report child abuse or neglect is:
a)
losing their education degrees 
b)
receiving a prison term of up to one year
c)
being fined from $500 to $1000 
d)
being demoted or dismissed from teaching.
15)
All of the following are components of successful HIV education programs except:
a)
teaching students how to recognize and avoid high risk situations
b)
providing opportunities to practice refusal and communication skills
c)
suggesting that HIV is confined to gay men and intravenous drug users
d)
focusing on recognizing high risk behaviors.
16)
The American Academy of Pediatrics blames the  seemingly high rate of suicide on among adolescents:
a)
disconnected parents
b)
competition for grades
c)
abundance of violence
d)
all of the above
17)
Single suicides can stimulate imitations, which are also referred to as :
a)
group suicides
b)
attempted suicides
c)
vicarious suicides
d)
cluster suicides
18)
What is the leading cause of death among teenagers 15 to 19 years old?
a)
motor vehicle accidents
b)
drug overdose
c)
suicide
d)
homicide
19)
According to James Howe, the most commonly used insult in schools is 
a)
jock
b)
nerd
c)
loser
d)
faggot
20)
Social issues that affect schools include the following: 
a)
socioeconomics of families
b)
the public’s expectations
c)
health and safety issues of children
d)
all of the above
Part II:  Please answer these essay questions in your blue book in ink.  Select any two 
(2) of the three choices given below:  (40 Points: Each essay is worth 20 Points)

1.
Describe the changes that have occurred in the American family in recent  


decades.  How have these changes affected the public schools?

2.
Bullying, a more subtle form of school violence, is receiving increased attention. As an educator, what actions can be taken by the following constituencies to reduce bullying in schools:  teachers, parents, and peers.
    
3.
Explain how cultural diversity affects learning.  Describe three ways in 


which effective teachers respond to cultural diversity in their classrooms. 
APPENDIX C
Course Evaluation

Student Evaluation of Course and Instructor: Department of Psychology, Education, and Social Services
Instructor Name _____________________________Semester/Year_________________
Course Name_______________________________Course Number and Section_______
1. To what extent has the course increased your knowledge of the field?
2. In what ways did you develop or improve our academic skills as a result of this course ( such as improved reading, writing, communication or comprehension skills)
3. Which assigned readings, films, and other instructional materials used in this course were most helpful in understanding course content?
4. Which teaching techniques used by the instructor were most valuable in helping you to achieve success in this course (e.g. types of questions asked, class discussions, ways of interacting with students, verbal feedback to students, or written feedback on papers)?
5. What material, content, or ideas taught in this course were most useful or most impacted you?
6. Please identify any factors that might have interfered with our ability to learn or do well this course. Explain.
 Faculty Questionnaire: 
Course: 

Name of faculty member completing this form: _________________________________
1. How do students demonstrate achievement of the student learning outcomes?

2. What aspects of this course were students most positive about?
3. Based on student feedback, what aspects of this course are you considering revising?
4. How will you respond to the students’ comments next semester? (Change in emphasis on course content, change in teaching methods, use of new technology, and change in assignments, new texts.)
5. Are there any departmental/discipline initiatives that you feel we could start that would help address student concerns?
